
 

 

THE COLLEGE OF NEW JERSEY SYLLABUS 

 

COURSE TITLE & NUMBER 

Secondary Content Methods™ Online 

 

COURSE DESCRIPTION 

This course examines the content in the secondary school content curriculum 

standards and helps students make connections among the higher level 

courses they have taken in college and the material taught in secondary 
schools. Students study the content and pedagogy appropriate for teaching 

high school content curriculum standards. They enhance their familiarity 
with national standards and examine standards-based teaching and curricula 

in light of current education research. Students learn that problem solving is 
central to all of teaching and learning and that it is to be incorporated as a 

central theme in their own instructional practices. Students examine 
research on how adolescents learn, and develop instructional strategies for 

teaching coursework to children from diverse cultures and ability levels. 
 

Alignments to Charlotte Danielson’s Framework for Teaching 
Each PLS 3rd Learning course is aligned to the components in Charlotte Danielson’s 
Framework for Teaching. The alignments for this course are listed below. 

DOMAIN 1: PLANNING AND PREPARATION 

1A. Demonstrating Knowledge of Content and Pedagogy 
1B. Demonstrating Knowledge of Students 

1E. Designing Coherent Instruction 
1F. Designing Student Assessments 

 
DOMAIN 2: THE CLASSROOM ENVIRONMENT 

2A. Creating an Environment of Respect and Rapport 

2B. Establishing a Culture for Learning 
2D. Managing Student Behavior 

 
DOMAIN 3: INSTRUCTION 

3A. Communicating with Students 
3B. Using Questioning and Discussion Techniques 

3C. Engaging Students in Learning 
3D. Using Assessment in Instruction 

 
DOMAIN 4: PROFESSIONAL RESPONSIBILITIES 

4A. Reflecting on Teaching 
4E. Growing and Developing Professionally 

4F. Showing Professionalism 



 

 

COURSE MATERIALS 

Barkley, S. G., & Bianco, T. (2009). Questions for life: Powerful strategies to 

guide critical thinking. Cadiz, KY: Performance Learning Systems. 
 

Instructors and learners will also use instructor-generated materials, 
learner-generated materials, and Web-based resources to facilitate learning. 

 

COURSE REQUIREMENTS 

Throughout the course, the learner will be assessed and evaluated on the 

completion of the following assessments. Participants will complete a course 
project designed to strengthen professional practice and extend knowledge 

related to the specific content of the course. This project is divided into 
multiple grade activities to be completed throughout the term. Additional 

learning activities include whole-group and small-group discussions and 
assessments for a total of 593 points. 

 

Modules Topics of Modules Points Correlation With 

Course Outcomes 

Module 1: Education Trends and Issues 34 1, 2, 3 

Module 2: Knowledge Acquisition 59 4, 5, 6, 7, 8 

Module 3: Facilitating Classroom Discussions 50 9 

Module 4: Questions that Gather Information 45 10 

Module 5: Questions that Generate Action 94 7 

Module 6: Designing Coherent Instruction 84 11, 12, 13, 14 

Module 7: Explaining Content: Student to 

Student 

60 15, 16, 17, 18 

Module 8: Explaining Content: Teacher to 

Student 

45 2, 7, 19 

All: Course Project 122 1, 2, 3, 4 

 Total 593  

 

Criteria specific to each assessment will be explained in conjunction with the 
instructional activities. 

 

COURSE OUTCOMES 

Upon completion of this class, the learner will be able to: 

1. Discuss how educational research supports the topics of this course. 
2. Explain the emerging societal and economic trends affecting 

education, their implications for teaching and learning, and possible 
responses schools can make, citing a synthesis of research collected 



 

 

from the World Wide Web as well as from the course text, assigned 
articles, and class discussions. 

3. Discuss each of the key elements of 21st century learning: emphasis 
on core subjects, emphasis on learning skills, use of 21st century 

tools to develop learning skills, teaching and learning in a 21st 
century context with 21st century content, and assessment that 

measures 21st century skills. 
4. Explore and analyze the current research on the brain and its 

connection to student learning. 
5. Develop teaching strategies that reflect the constructivist learning 

theory. 
6. Identify and explain an inquiry process that helps students construct 

their understanding of concepts. 
7. Design original lessons that effectively incorporate student inquiry, 

effective questioning techniques, critical thinking, and other 21st 

century skills, while encouraging optimal student learning of new 
content. 

8. Evaluate existing curriculum materials to foster student engagement 
in inquiry. 

9. Analyze how to foster a classroom environment in which students 
demonstrate responsibility and effective verbal and nonverbal 

communication techniques in student led, content focused or 
problem solving discussions. 

10. Formulate effective questions which encourage critical thinking and 
promote student understanding and engagement. 

11. Examine the qualities of fixed mindset and growth mindset learners. 
12. Analyze the various aspects of self-efficacy and how self-efficacy 

impacts motivation. 
13. Incorporate Ability-Based Instruction and Zone of Proximal 

Development into lesson design and instruction. 

14. Create a differentiated activity for students. 
15. Apply methods for encouraging informal learning and enhancing 

student motivation. 
16. Compare and contrast a teacher-centric and peer-centric classroom 

environment. 
17. Discover how grouping and team building opportunities foster a 

community of learners. 
18. Evaluate and select Web 2.0 tools that will enhance student 

learning. 
19. Investigate imaginative ways to present content to students and 

select appropriate teaching strategies to optimize learning and 
connect the content to other content areas, student interests, prior 

knowledge, and personal experiences. 



 

 

COURSE SCHEDULE  

Topical 

Outline 

 

List of Concepts 

Education 

Trends and 
Issues 

Learn about standards, trends, and 21st century skills. 

Explore national, state, and local standards that apply to 
your teaching situation. Review the Framework for 21st 

Century learning and compare various trends and issues in 
education. 

Knowledge 
Acquisition 

Explore the general principles underlying how students 
learn. An extensive and subtle understanding of how 

students learn and the ability to apply this knowledge to 

individual students creates opportunities for active 
intellectual student engagement. 

Facilitating 
Classroom 

Discussions 

According to Charlotte Danielson, “class discussions are 
animated, engaging all students in important questions and 

using the discussion format as a technique to extend 
knowledge” (p. 81). Successful discussions become a 

vehicle for students to deeply explore content. Learn how to 
implement effective verbal and nonverbal communication 

techniques to help you encourage, redirect, engage, and 
challenge your students in successful classroom discussions 

that enhance student learning. 

Questions 

that Gather 
Information 

Skilled, high-quality questioning and discussion techniques 

encourage exploration of new concepts, elicit evidence of 
understanding, and promote engagement. Students need to 

know how to frame effective questions, assume 

responsibility for class discussions, and ensure that all 
voices are heard. As a result, they will be motivated to 

engage in deep analytical thinking and contribute to 
successful discussions. 

Questions 
that Generate 

Action  

Explore the questions/thinking processes that work with 
information (insight, appraisal, summary, evaluation) and 

then take action (idea, prediction, and action). The more we 
become aware of the types of thinking required to formulate 

an opinion, make a decision, solve a problem, create a plan, 
etc., the better we are able to achieve successful results. 



 

 

Designing 
Coherent 

Instruction 

Align units and lessons to instructional outcomes, and 
design coherent instruction that reflects an understanding 

and appreciation of students. Effective instruction 
emphasizes thinking and problem based learning, permits 

student choice and initiatives, and encourages depth rather 
than breadth in learning. After assessing student 

knowledge, teachers should be deliberate in aligning 
instruction with those abilities. Design instruction that aligns 

with students’ ability levels by employing various strategies, 
resources, and research-based techniques that engage 

students in learning. 

Explaining 

Content: 
Student to 

Student 

Learning in the classroom is not always traditional teacher 

directed learning. Much of the learning that takes place can 
and should be student self-directed learning, include peer 

collaboration and cooperation, and provide opportunities for 

students to explain content to their peers. Implementing 
technology into the classroom can provide a medium where 

students are actively engaged in formats with which they 
are familiar and find enjoyable to increase their learning. 

Engaging students in meaningful work that provides 
necessary skills, knowledge, and initiative motivates 

students to excel. 

Explaining 

Content: 
Teacher to 

Student 

In order to thrive as lifelong learners, today’s students need 

to be creative thinkers who are able to understand and 
solve problems while cooperating and collaborating with 

others. Create a toolbox of effective strategies that 
encourage students to engage with the content. 

 

GRADING  
Information regarding assignments and how they are to be graded will be 

given out at a later date. 
 
Course Evaluation 

The evaluation of learner work will be based on the defined criteria for 

learner assessments. The criteria for learner assessments will be outlined for 
students prior to instructional activities and engagement with student 

learning targets (outcomes). Grading is based solely on the evaluation of 

student learning targets and defined criteria for learner assessments. 

Formative assessment of learning outcomes is conducted throughout the 
course, using a variety of means that include the following: completion of 

assessments; constructive contributions to class discussions (whole-class as 

well as small-group); sharing of valuable, pertinent, and/or applicable ideas 



 

 

and experiences; and active participation in online interactions. It is 
expected that each participant will contribute to the academic quality of the 

course. 

Summative assessment includes the completion of weekly learning activities 

and assignments for which the participant will need to synthesize class 
content, apply it to his or her own practice, and complete a plan for 

implementing the major components of content and skill acquired during the 
course. 

 

SELECTED TCNJ POLICIES  

Attendance 

There will be a 10% deduction of points per day for all posts and submitted 

assignments which are late. Replies posted after the due date will earn no 
points. In rare cases, partially or poorly completed assignments may be 

resubmitted for partial credit at the discretion of the instructor. The following 

exceptions apply: 
• If a participant is sick/hospitalized or has a death in the family, the 

timing of makeup work may be arranged with the course facilitator. No 
points will be deducted if the work is completed according to the 

agreement. 
• If a participant is on vacation/traveling/etc., the participant must 

contact the course facilitator ahead of time to avoid a penalty. This type 
of absence may occur only once during a course. All posts should be 

submitted for the missed module before leaving. 
• If a participant has difficulty completing everything in a week, an 

extension can be granted if the participant contacts the facilitator during 

the week (not at the last minute). 

Drop Policy 

• Participants are eligible to receive a refund if they attend class for one 

week or less. This means participants must withdraw by the end of 
Module 1 to receive a refund. 

• Refunds of the balance of tuition paid will be given, minus the $50 

deposit. 

Academic Integrity Policy 

Academic dishonesty is any attempt by the student to gain academic 

advantage through dishonest means, to submit, as his or her own, work 
which has not been done by him/her or to give improper aid to another 

student in the completion of an assignment. Such dishonesty would include, 

but is not limited to: submitting as his/her own a project, paper, report, test, 
or speech copied from, partially copied, or paraphrased from the work of 

another (whether the source is printed, under copyright, or in manuscript 
form). Credit must be given for words quoted or paraphrased. The rules 



 

 

apply to any academic dishonesty, whether the work is graded or ungraded, 

group or individual, written or oral. 

TCNJ’s academic integrity policy is available on the web: 

http://www.tcnj.edu/~academic/policy/integrity.html  

 
Americans with Disabilities Act (ADA) Policy 

Any student who has a documented disability and is in need of academic 
accommodations should notify the professor of this course and contact the 

Office of Differing Abilities Services (609-771-2571). Accommodations are 
individualized and in accordance with Section 504 of the Rehabilitation Act of 

1973 and the Americans with Disabilities Act of 1992. 

 

TCNJ’s Americans with Disabilities Act (ADA) policy is available on the web: 

http://www.tcnj.edu/~affirm/ada.html  

 

Identity Authentication 

The college/university, PLS 3rd Learning, and students share a joint 
responsibility to ensure that each student’s contribution in an online course 

activity comes from that student alone. For the student, this responsibility 
has two parts: 

1. Students are responsible for positively ensuring that every contribution 
to an online course created with the students’ computer account is 

made by the student alone. Contributions covered under this policy 

include: written assignments; quiz and exam submissions; discussion 
forum postings; live participation in text-based chat sessions, phone 

conferences, and videoconferences. If a student allows another person 
to write or make any kind of submission to an online activity in the 

student’s name, then this constitutes cheating and will be treated as a 
violation of academic honesty. 

2. Students are responsible for ensuring the integrity of their computer 
account security by following the actions required of them by the PLS 

3rd Learning Acceptable Use Policy. These actions include keeping 
passcodes private, updating passcodes when required by PLS 3rd 

Learning, and reporting breaches of the security policy to the IT 

Helpdesk. 

 

 

 

 

 

 

 

http://www.tcnj.edu/~academic/policy/integrity.html
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